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_INTRODUCTION

- ~

. 2 — . .
.Even though more and more older adults areainvolved in lifelong
learning, interested in continuing their education, and taking classes
and courses, very little has been done to make educational activities o .
convenient and accessible to them. Colleges and universities are . )
offering free or reduced tuition to older adults who want to audit classes, )
* but few go to the campus. Many community agencies offer classes, but.
their offerings. are pot coordinated or planned so that a wide variety of
classes are available td interested oldér beople. : - C
- / R
- One solution is, to bring a variety of classes and courses into one
community facilitx, a place where older adults can come to Jearn many /
things--where they are comfortable and where they canJhave A chance to _
develop and teach their own courses. This is the learning center concept, &
. , one that says that educatiomal 'opportunities should be brought to people .
in their own communities in redponse to the needs and interests of fzi'—“"

.
Ay -

e residents. .

In October of 1978, the naye McBeath Institute on Aging and Adult
Life at the University of WisconiAnvMadison applied for and received a

grant from the Administration on Wging to conduct a research and demon-

W R

stration program on "Community-Based Learning Cen'ters for Older Adults." & -
The purpose*of—this project—was tos was*tu*s*udy*the—proJess—cf—h*~scommnnitre3* -
can utilize their own resources to provide educational programs to older , -
) adults, and to determine the value of these programs for older -adults. o
. In order té document that process, the Institute on Aging providEd seed -
* ,money to three Dane County commﬁnities to assist them in developing —;?
Learning Centers. A local agency or organization in each community was ' N -
- ,~—selected to Sponsor the Learning Center, and staff coordinators were -
ppointed. Each Learning ‘Center also had a planning tommittee.composed
f older adults and community leaders. The project desfign éonsisted of

$1x months of planning, a domonstration period of one year, and six

honths of research and ‘evaluation. . ) .
i . ‘ N

! The results cf this research and demonstration project are documented
gin four publications.* '"Developing CommUnity-Based Learning Centers for . .
|0lder Adults” is a technical assistance manual which describes the steps
Linvolved in establishing a learning cemter, and prevides suégestions for
“communities _and groups of older adults. The second publication describes
the evaluation of the model project and the third reports on the research .
conducted ‘with older adult learners. The fourth publicatiqn is this study - '
on older adults as teachers, A monograph entitled Education and the Older

-Adult will be published by the Instittite on Aging late in, 1982, - ‘e 7
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. change, and the multitude of progr

° OVERVIEW
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. Today, more than ever, the necessity of lifelong learning is being
acknowledged. In a society-where change i's occurring at an increasingly
fast rate, the ébili;y to cope with its inherent effects must also increase.
Eﬂu@ation,.as a means for coping with these changes, has become a lifelong
necessity, The basic years of schooling as a child and young adult no
longer yprovide the gkills and training needed shroughout one's life.
©lder adults, in particular, often face doublié -conditions of change. Not
only is the soclety around them rapidly changing; but. they also experience
accelerated changes within their own.lives--health concerns, retiréﬁént,'
monetary adjustments, and often, n::gé}ving situations. .7 Education for

. older adults has been proposed as a mgans fgk adapting to and conditioning

‘that have emerged in'the last = - -
several years point to its potential (AEademy for E%ycdtion Development,

"1974; Kauffhan and Luby, 1974 Mason, 1974). -In many of these prcgrams,

older-adults—agsume the edu:ating role.‘ Through a varjety of informal
and formal teaching roles, -the knowledge and life experiences of older
people are being recognized. 1In several of these educational programs,
older adults share their knowledge and skills with other older adults.
This exchahge of knowledge-and skills. among older adults forms 2 peer )
learning network with distinct féatures and characteristics. Severald

‘questions come tQ mind when considering peer-mediated\learning situations

among_older adults. What is the natfire of the older adult who decides’ to

(3
- assume an education role?

What are the older adult's reasons for

assuming an education role? What are ﬁis.or her perceptions of the,

}

experience? . ’
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T - REV&}W 0 £ TH.E""LITERAT.URE. e

- A review of the literature pn aging and education uncoVered little
= research abent the experiences of alder adults as teachers. Descriptions
= of educational programs that have' used or are using older adults as
teachers of other dlder adults were abundant (Murphy and Flono, 1978; .,
Bowlea, 1976 Korim, 1974 Hirsch, 1978), but they ‘aileg, o'explore the
L older .adults’' motivafions or their perceptions of the teacliing experience.
PR Regearch findings about thq aging process did provide some in#ight into
%.“‘ . . the concepts mentioned. in the questions, abgve, but they:failed to provide
an adequate - cheoretical framework for' looking at the folder adult -teacher:
. The- growing‘number of older adult teachers and the absente of empirical
research and theoretfcal models which address the concerns previously
- mentioned posed a new area of study that required a fresh approach and
perspective. L e . . } -

LA
. Q! .. - .

T . : "y
-Glaser and Strauss (1967) advocate an alternativegmethod for. research
2+ situations that lack an adequate or suitable theoretical 'framework. Rather
- ~ than setting up-hypotheses to be tested (verification of theory), Glaser
“and Strauss propose, generating hypotheses and theory‘from the data of
social research. Utilizing this method eliminates the use of ekisting ,
theories that have a "dubious.fit and working capacity."z This methed was
u&ed for investigating the nature of the older adult teaehér. Grouhded
theory became a means for in-depth exploration of the reasons older adults
- assume educating roles and their perceptions of the experdence. In this

research -the method provided insight into the following questiops: &
~ - (1) What factors motivated the, older adult to assume an PO
r 'educating role’ ‘ . . o

. - / * . f' ,"_‘ n
_(2). Nhat,personal benefits did ‘the older adult teacher perceiVe
- " as a result of the experienceﬂ How did these'perceptions

ek relate to thedr infitial decision to assume an educating role? -
* .

(3)_ What role. did the peer-mediated learn1ng aspe t play in
.7 ‘their perceptipns of the experience?
- ‘ [y

A réview of the literature revealed that older adultsrare ihcreasingly
recognized as resources, but these reports tended to provide ptogram
descriptions and did 'not attempt to present A theor%tical podel,of the
older’adults' involvement (Academy for Educational Development; 1974).
‘Also many reports of older adults in a feaching rolg focused on programs
with an intergenerational mix. .Examples included older adults tutoring-
young children in public school settings, or an older adult teaching 18 to
25 year-old college students (Murphy and Florio, 1978). These reports
lacked. an overall theoretical framework applicable to other similar
situations.,

i

.- B =, Y .. ., L.
. Lifespan developmental theories identified task’ needs, or life
stages that a person must accomplish in ‘order to successfully age, but
they'tended to be overly general for the research situation (Maslow, 1970
-‘Havighurst, 1960 Erickson, 1963 Buhler, 1951 McClusky, 1974). Social

- A




gerontologlcal research on aging prOV1ded insight into the relationship
between one's life style and social interaction in the later years, but,
it failed to develop an integrated theory addressing the motivational
aspects inherent in pursuing different’ 1ife experiences, as was the case;
in thlékstudy fCumming and Henry, 1961; Havighurst, 1963; Palmore, 1968‘J .
Tobin and Neugartem, 1961; Atchley, 1976). Taken separately, these studies
. identified, several potential factors that could ?xplain an older adult's J

¥

- . ‘decision*to become a teacher and his oriher subs quent perceptions of the
s ’ experience. Jhey alsoq provided a framework for /analyzing an older adult' s
e teathing experience in relation to other 1ife experiences. Unfortunately,
_.e) ,"c. the motivational factors underlylng an older adult's decision to undertake,f
- an activity, such as teaching, were absent from these theories of aging.’
- p—
’ Finally, studies that investigated peerwmediated or self-help, !
= . --systems among older adults lacked the educational component that was of’
" Yo, primary impprtance to shis “study (Hess, 1976 Waters, Fink and White,
‘ 719763 Becker ™ and Zarit, 1978; DéErow, 1978). The concept of segz;zgip
A +* groups among older adults was central to this area of research,
= " existing theories which described the pheriomenon needed to be expanded to
include educational and learning st1uations.
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METHODOLOGY . -

; \ The gener~.ion of hypotheses and theories from the field data, rather .
o - . than the_verification of existing theory, required a change in emphasis and
R perspective. While verification of theory requires a deductive methodo- ’
S logical process, grounded theory utilizes an inductive approach. The

- primary emphasis of grounded theory research centers on the generation of < T
= hypotheses and developing theories applicable to research areas that lack

: suitable theoretical frameworks.,

- . . -
- . . 'y’ S
- - .o ,
e ' : -

@
.

~ In the process of Eheory building, the .researcher gathers extensive ot
field data that is used in identifying and generating conceptyal categories ’
: relevant to the situation. As categories and their properties emerge frqm < =
= the data, they are compared to. one énqther aﬁd'to categories which develop .
from additional situations. Through this method of "comparative analysis,"
. the researcher is able to integrate the categories.and their properties
intb'hxpothesesz and everntually theory, which are grounded in the data. .
"Procedure
The data used for the generation of hypotheses about the nature of .
the-older adult teacher and his or Her motivaticns and perceptions of the-
experience were gathered during in-depth interviews with twenty-three older
adult teachers. Each older adult interviewed had. taught a course in a * .—°"
community-based learning center. ‘ThE”interviéwstErE"ﬂégigﬁéﬂ_tﬁ“EIilﬁ}f’ I
- information that could be used as data for the inducfive research procesé.y -

° Each interview ' consisted of open-ended questions that allowed f# the -
exploration of the reas®ns for participating. ' Although the questions were
direct in the sense that a specific area of research was involved, they
wé:é fairly unrestrained in order to promote the free generation of con-

- ceptual categories and properties. All of ‘the interviews were audiotaped - .
to eliminate the necessity of notetaking, which could detract from the
interviewees' responses, and to facilitate the process of category N
comparison and the accurate recording of -responses.

3 Ay
, .

-

~ The interviews ranged in length from eighteen minutes to ninety-five
-~ . ——minutes. The median length was thirty-two minutes, and the mean lerigth

- 'wasefortyrone minutes. Each older adult ;eaeﬁer was initially contacted
by a letter, which was;followed by a telephpne call to schedule an
interview meeting. The interviews were. conducteéd at a place convenient '
to the older gduft{ usually their home or the learning center office.

’

: ‘As,mentionedﬂeaflier, the older adult teachers who wére selected for
interviews each taught a course at a learning center. At the three learning
centers considered in thiS&sbuﬁy; a total of 109 teachers were involved in
facilitating course sessions between June, 1979 and July 198C. Of the 109
teachers, ‘thirty-six were_ age 60 or older. A decision was made to restrict
the interviewing to thdse older adult teachers who had conducted a course
consisting of at least four;sesgion'. A teaching experience of a shorter .
length would not have allowed,for.the generation of adequate interview ‘.
"data. Thirty-four older adults had taught courses of between four to -~
"Qigh@~ses$ions.' The féenty—three teachers interviewed were selected using

IRy
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table of random numbers. ’ , ,

2ot

- . Interview questlonb were cohstructed that(requmred:n-depth responses )
- : from eachféider adult rather than simply "fes'" or "ne' answerﬁ Each
question was designed to elicit a response.about a certain. aspect of. the

. older adult's teaching experlence. In genétal, a majority of those older
adult teachers interviewed prov1ded lengthy responses ahout their reactions

to the teaching experience. If fhe ‘answer, t& 4 partiedlar question was
sketchy or limited, the interviewer encouraged further explanation and
details. This inteQV1ew»process and fqrmat promoted, the generation of .

- numerous conceptual categories and propertles.
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Properties “and Categories

AND

k]

The interview data yielded a wealth of information reflecting the
oider'adults' decisions to teach and their perceptions of-the experience.
Comments from the intervieqs were treated as incidents and coded according
to the properties indicated. .These properties in turn precipitated
_categories representing conceptual elements., Next, relationships between
the categories suggested potential hypotheses about the teachers reasons -
- P far teaching and their perceptions about the experiences.

A summary of the categories and theixr properties follows. The
.proper:ies should be considered as attributes of the more comprehensive

categories.

.

CATEGORY

Education Training

Altruism

. %,
Peer Orientation

Community Orientation

W

.t |

Self Actualization

Educating Role

Personal Satisfaction:

3

3

o

PROPERTIES

Fornal education training and
teaching experience
Informal experience

No education training or teaching

experience
(Sharing
' .’Nurturance
- Peer sociality
Age cons ciousness

Community participation
Community identification =

[ Y
Personal achievement
Intrindic enjoyment
Social worth Y
Fellowship ,
Knowledge transmigsion
Skill development , ]
Educational stimulation
Personal growth

Helper
Friend
Expert
Leader

T / A o

r:,\
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Analysis of Properties and Categories

Théeé conceptual categories and propértiestfhat emerged from the data
accounted for all of the incidents that occurred. Some properties appeared |
more often than others, but the conceptual nature of the categories made
accommodation of all the incidents possible. 3 .

The categories varied in the conceptual level they represented For

example, EDUCATION TRAINING was fairly straightflorward, whereas,PERSONAL :

SATISFACTION eéxemplified a larger conceptr and inlegrated a variety of
" properties. A few of the categories represented ‘toncepts identified in
existing thegories. Research by Atchley (1976) indicated that the social
participation of older adults often correlated to imilar levels of
participation in their earlier years., ~As will be éxplained 1ater, some
of the ¢oncepts borrowed from existing theory were put in a new
perspective to explain the phenomenon under’ study .

/ fThe inductive research process required that the theoret1ca1 concepts
identified be closely -integrated with the research situation Erom which
the~data emerged An attempt was made to deveLop categories sensitive

to the peer-mediatéd learning exchange. The categories listed above took
into consideration:the need to identiify theoretical concepts that both
interpreted the behaviors observed as well.as remained true to the
interview data. . .

. Lt
The data were reviewed over and /over again to -ensure that the
conceptual categories werc developed to their fullest. -With each
category, diverse characteristics were integrared together under éoncepts
that explained various aspects of the teaching experience. The mode of
variation for the categories was distingu1shed by two types. Some of
the theoretical concepts that emerged were quulitative in nature, while
others were quantitative in nature. As the categories were compared with
each other, the mode and extent of variation became important ‘determinants
in the heory building process. The categories formed a framework for the
development of hypotheses. ‘ 4 . ‘
< :
Hypotheses ' !

~ Only after making comparisons and establishing relationghips among
the categories di¥d a framework for interpreting the behaviors emerge.
The development of hypotheses was seen_as a means for providing guide-
lines for future theory ddvelopment about an older adult's decision to
assume a teaching role. The hypotheses presented reflect the behaviors
of only one sample of older adult teachers and remain Lentative until
verified in future studies with additonal samples.

The proposed hypotheses about an older adultﬁsjdec181ons to teach
and his or her perceptions of the experience follww. These hypotheses
are grounded in the data that emerged directly from the older adult
teachers' responses to interview {uestions. The' subjertivg nature of
interview responses does not guarantee accuracy. For \examp e, an older
adult résponding to a question about his or her 1nvol$ mént in community
activities is not 1rkeiy to provide a complete list of}all activities

A%
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pursued but rather a synopsLs of percc1ved key activities. These con- .
straints must bt take)\aato account when considering the proposed >
hypotheses, The study was alsq not extensive enough to generate
\ . hypotheses reflecting all th ﬁroperties and categories. Only those .
hypotheses that readily /peried from the interview data were considered. L.
H-1:; The willingness to share skills:or knowledge with others will : .
. be perceived by older adult ceachers as having no direct * ’
correlation to their formal education training and teaching-
. experience.
: H-2: The more extensive an oldér adult's reported” hfistory of
community participation, the more likely he shg will be
= . . 0 assume a teaching role, ,
. . » . € ‘
< N H-3: n older adalt's decision *to, assume a teachipg ole.based on
%7\ : 4 altruism and peer orientatioh ‘'will be perceived ac a, reason
- to teach more often by those| older adults with less education
~and teaching experience than byﬂghose with more.

H-4: The transmission of knowledge will be seeh as a reason to .- o
teach more often by oldet adults with  formal education train- T
ing and teaching experience than by 0ld r.adults with informal

o or no educatlon training and teaching experience. . E

H-5: TFellowship ané self-actualizatign will be-perceived as !enefits7
of the experiénce by more olde adults teaching in an age--
segregated setting than by thos% teaching in an age-integrated .
setting. ; \ g R

S _H-6: Older adults teaching in age—éegﬁegated settings will view

i+ their educating role as a helper or friend more often than |
. ‘those older -adults teaching ‘in other types of educational :
’ ' séttings.

o

] o ' ' : | )
~__ Analysis of Hypotheses \ f ' '
4 . . . , | ~
- . - The proposed hypotheses vary in the'level and extent of theoretical
- abstraction they represent. What became important was the identification- - o
. - of relationships among categories that would help organize the observation . o

of behaviors occurring in future peer-mediated learning situations among
- ‘ older adults. Statements describing the experfénce could nlso have been
listed, but they failed to contribute directly to the theory building N
process. For example, almost all the older adults\had a positive o
- perception of their teaching experience at the learning center. This .
7 égg%ae finding describes one aspect of the experignce, but|cannot be written
Z , as a formal hypothesis, because it does not explain\how behaviors will
" vary from one time to another or from one ‘case to an ther. All of the
proposed hypotheses establish a relationship that exists between _
e ~ 'variables, each of which represent. different aspects f the teaching . -
= experience. Y )
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'The inductive research process does not stop with the generalization
ofjhvpovheses. As discussed in the previous chaptef, thié hypothesés form
the framework onto which the theory as a whole rests. Bgcause this stuﬂy
was limited to the investigation: of one peer-mediated learning situation,
full development of a theory about an older adult's reason for teaching .
and his or hpr perception of the experience was not possible, This : %
section will highlight several recommendations for further research’

- about the area and suggest applications of thése findings.

Theoretical Samplhng , .. ) \ R '
l ‘\ —_ ;
During thée process of generating hypotheses, the need for additional’ )
interview data- from other sample groups became ev d\: " Fully develpped
categotries with a rich source of properties is obtained through the 3
.process of theoretical sampling. As categories beg1n to émerge and a . ,
framework for the theory evolves, additional data is colletted according .
to need. The oal is to max\mize differences among various groups im.
order to fully develop the emerging categories. Within a defined area
of study, such as peer-mediated learnlng among older azults, the more -
sample .groups utilized in a study, the richer and more comprehensive the
Any theoretical concepts that-emerge need to incorporate
a wide range of properties. Through this process,’a theory begins to .

develop that will be able—to account:—i:‘-a’r—belr‘r\r:l:t)r'.;~rybservt-z»:i—:'En--ar*ntnnbtzr-"*-‘-"-r”"*——————“z

of related situations.

R

SubstahtiVe and Formal Theory.

at

o -

A

. elaborated and rbf}hed.

Grounded theory research invelved several steps in the generation of
theory. After proposed hypotheses are formulated the theory.itself is
Glaser and Strauss (1967), identifiy two types of ~ .

theory, substantivj and formal. Substantive theory reflects_work in a
designated researc alvrea. Faqrmal theory involves overr1d1ng conceptual + »
areas that can inclu ‘substantlve theory. Tor example, this study was i
\primarily concerned w th. the substantive area. of older adult teaxhing. !
The formal theory areal, woild be motivation and perception. ° h\\

Using the proposed ypotheses as a backdrop, theory should now be
generated in both the sybstantive and formal theory area . Once a N
substantive theory is edtab Jshed, formal theory can be developed. The
motivational and percepthal factors of teaching involved in ofher
substantive areas should\be compared with the findings of this study. .
This expanded reséarch p cess helps to eventually inregrate an over-
riding formal ‘theory. . :

Application/of *Grounded %h ory . i T

» ” -
A benefit of grounded‘kgeory research not often found “in other types '
“of research is the closé i grarion of the theory to the phenomenon

being investigated. As has been d1scuesed earlier, the theoretical

concepts emerge directly from.the data, rather than the theory controlling -
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N

!

’ . . . .
the data. The steps involved -in inductive research help insure that the .

theory which develops will fit the research area. This in turn provides S
a solid framework to use in future studies. This study initiated the - .

. ‘Process of theory building to be continued insfuture studies. The close . ‘:,
integration of data collection and theory generation developed findings .
that will be applicable to the research efforts of related studies. _ - . , =

. . . h
" In addition to researchers practitloners working with older adults .

hould |find the results of this study’ usable and understandable. "Again, ° * .
‘fthe c04t1nuous process of comparing the theoretical categories that R
emerged with the data itself produced concepts that corresponded closely . -
to the 31tuation at hand. Thase people working in this area of -study L
should he able to react dirpctly to the findings, as well as provide . :
additional insights based ogAtheir observations. :

(S . : .

(¥ . ' -. :(‘:
., Finally, the" generation of categories and hypotheses using inductive’ ‘X
] research will allow the find#ngs of this study to be extended to a variety 3
f of ‘related a¥eas of research. The concepts that emerged are theoretical,, ... f%

thereby temaining flex1ble for use in-othg! situations. The generality
of the £indings will support additional t eoretical sampling and - =
apﬁliﬁétion to other peer—mediated 1earning settings. . ' - N
. Although an 1nit1a1 step’ toward the gencration of the Lheory . R
' explaining the\older adult téaching experience has heen' completed, the ' -
process has really only begunt The theory formulation must continue to*: °
be fluid When theory has evolved, it cannot remain static. The res@arch
process and theory itself must ‘be .able to accommodate new concepts asiir .
théy emerge and are identif1ed As other situations involving peer—y CE
mediated learning among older adults are investigated, additional : R
1nformatian will ‘be generated that contributes to -the theory building  ew
process. Although\each older adult may-state different ‘reasons for" : Lo
- deciding to assume an educating role ahd their perceptions of the . Bs
experience will very, several overriding generallzations can be proposed.
_In an area of study where very ‘little vesearch literature exists, groundedK
‘theory research provides, the necessary methodological des1gn. For the o :
purposes of this study, it encouraged- the development of a fresh .. 'ﬂi
perspective on the older adult teaching exper1ence. .
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- Interview Questions: - ?\\\; ) - S .
"~ 1. Could you briefly descrlﬁe some of the paid jobs, volunteer )
activities, woxk at home or-in: *oar business that you have ‘ =

) done during your ddult years9 - .
o . 26 How Qld ou initially get -involved as.a teacher in the ) « ;
e "‘-1earning center? o . . , L
. N . 1§ . < pas
"> i 3. Thinking back on vour decision to teach (course title) why <. T
- did you decide. to do this? AR N '§

4. Whatvkind of teaching role”d did you take in the class? For — -
‘example, were you an?/;pert. leader, helper, friend, or some ’
S combination of - these . ) ‘ .

. 5. What perSOnal be efits do ‘you think you gained from the R
‘ experiente’ . .
v . - .
6. Did teaching»the class .caase you to feel differently about
- . yourself’ If so, in what: way? v .
~ 7. Have you ever been involved in any other experiences simiipr L "
. to this? If so,’ could you briefly describe them? , !
. B.s WOuld you accept a teach1ng role again’ Why or why not° N

-9, Would you consider teadhin@ other age groups?o\/ y or why not’

_10. Are there eny other insightS‘that you\gained about yourself
or about the teaching-experience that you-want to mention? , = - . -
: EE v R
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